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0900 - 1200 Workshop 1                                                                                                                                                    

Aligning Learning Experiences for Healthcare Students and 
Practitioners with Particular Learning Outcomes 
Prof Stephen Billett 
 
This workshop seeks to engage participants in identifying the 
particular kinds of learning outcomes that can arise from particular 
practice experiences and the alignment between these and what 
needs to be learnt in health professional education. The workshop 
will commence with outlining some of the qualities of learning 
experiences in practice settings and particular kinds of pedagogic 
practices used to develop learning in those settings. Having 
identified these, an attempt is made to consider the ways in which 
these particular experiences are generative of the kinds of 
knowledge which healthcare students need to learn, and also the 
sequencing and organisation of that learning. It is anticipated the 
participants will gain further insights into the kinds of (conceptual, 
procedural and dispositional) knowledge required for performance 
as healthcare practitioners, and the ways in which particular kinds 
of experiences can be generative of that knowledge. 
Focuses:  
i) intentional processes start this by considering different kinds 

of knowledge (procedural, conceptual and dispositional)  
ii) identifying knowledge to be learnt and 
iii) some ways that learning can be promoted.  
 
Hopefully, a useful resource for people to consider their particular 
practices. 
 

0900 - 1200 Workshop 2                                                                                                                                                             
Mythbusting 101: Qualitative Data Analysis Supported by Software 
Dr Jenine Beekhuyzen 
 
This workshop questions the stereotypes that surround qualitative 
research software and discusses the practicalities of using 
software, particularly NVivo, for different analytical approaches. In 
something akin to NVivo for dummies, this workshop provides the 
basic critical processes necessary for rigorous and transparent 
qualitative data analysis. We discuss the use of software not only 
for thematic analysis, but also for analysis within other approaches 
such as phenomenology, grounded theory etc. We discuss pitfalls 
common to many projects; we also provide useful examples of how 
the software can support all research projects. 
 

  



ANZAHPE 14 PRE-CONFERENCE WORKSHOPS 
MONDAY 7 JULY 2014 
0900 - 1200 Workshop 3                                                                                                                                                             

Designing Curricula, Courses, and Clinical Experiences  for 
Integrative Learning                                                                                                                                     
Dr Barbara Hooper 
 
Effective health care practitioners must continuously synthesize 
knowledge from multiple domains. For example, to create best 
practice for a given client, practitioners integrate basic sciences, 
their  profession’s  conceptual  foundations  and  skills,  prior  
experiences, the clients needs, interpersonal communication, and 
their own identity. While integration is a vital part of effective 
practice, scholars have suggested that integrative learning in 
health professions education can be strengthened and more 
intentional. 
 
In this workshop, participants will explore the definitions of 
integrative learning and examine eight specific linkages that 
educators help students make through integrative teaching. The 
workshop is based on video recorded classroom data that 
examined the connections educators made between individual 
topics being taught and knowledge domains beyond that topic. 
Topics  were  linked  to  practice,  research,  students’  experiences,  
theory,  external  influences,  the  profession’s  core  subject,  previous  
and future curricular  content,  and  to  students’  metacognition.   
 
Participants are encouraged to bring learning materials such as 
syllabi, curricular designs, assignments, and clinical learning 
materials. Participants will have the opportunity to strengthen 
integration between learning topics and a variety of other domains.  
 

0900 - 1200 Workshop 4                                                                                                                                                             
Using Technology to Innovate the Student Learning Experience                                                                                                                                    
A/Prof Ralph Green 
 
The workshop will examine how technology can be used to provide 
stimulating learning environments for students. A large role for 
technology is its use in providing simulations of events allowing the 
student  to  experience  ‘real  world’  situations  that  are  either difficult, 
if not impossible, to practice due to lack of resources or cannot be 
practiced in an academic environment due to risk reduction 
policies.  In addition to simulations, technology provides the 
possibility of creating blended learning environment where 
information technology can be used to create opportunities for 
students to be independent and creative in structuring learning 
activities that appeal to their own learning styles.  Participants in 
this workshop are encouraged to share their own experiences in 
the use of technology in enhancing student learning.  
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1300 - 1600 Workshop 5                                                                                                                                                              

How to be an Effective Course Coordinator                                                                                                                                     
Prof Bruce Newton 
 
This workshop will show what medical students feel are the most 
important course coordinator characteristics.  These data will be 
compared to what previous faculty and workshop participants feel 
are most important.  There will be interactive discussions of what a 
course coordinator should be, what the administration expects of a 
course coordinator, pitfalls to avoid and survival tips.  There will be 
several small group breakout sessions to solve scenarios posed by 
the instructor. 
 

1300 - 1600  Workshop 6                                                                                                                                                           
Social, Clinical and Learning Taboos? Human Factors in Palliative 
Care and Medical Education                                                                                                                                    
Dr Sarah Yardley 
 
This workshop will consider stories of learning and how words and 
language shape healthcare interactions. Examples will be provided 
from Palliative Care and Medical Education but participants are 
encouraged to think of issues or taboos in their own context (for 
patients or professionals, as learners or as educators) to further the 
discussions.  
 
The workshop is designed to allow discussion of current thinking in 
healthcare regarding: 

 how people construct knowledge, meaning and 
understanding through social interactions; 

 whether better patient care can be achieved through the 
creation of moral proximity between educators, learners, 
professionals and patients; 

 whether improving learner experience can improve patient 
experience; 

 what are the limits of educators responsibilities to patients 
and what the importance of learning organisations might be.  

 
Participants will be challenged to consider how human factors 
affect the balance of personal and professional interactions in 
healthcare and in the context of austerity what the implications of a 
focus on quality and safety and efficiency in healthcare are for 
education. Ideas for greater collaboration between learners and 
patients will be discussed 
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1300 - 1600 Workshop 7                                                                                                                                                             

Defining, Integrating and Assessing Professional Competencies in 
Academic Programs                                                                                                                                    
A/Prof Ralph Green 
 
Increasingly health professional programs are working towards 
providing  graduates  who  are  ‘work  ready’  on completion of their 
studies.  In some situations this means being competent to practice 
on graduation and being eligible for registration, in others an 
additional year as an intern is required before being eligible for 
registration and being able to practice as an independent 
professional.  Those programs which claim that graduates are 
‘work  ready’  invariably  contain  a  period  of  work  placement  allowing  
the student to gain the knowledge and skills that the only the 
working environment can provide. 

Being considered a professional implies that one is competent to 
practice that profession and at some point the competencies that 
characterise the profession will have been defined and those who 
wish to practice the profession will have had to demonstrate they 
possess those competencies. Many programs are moving towards 
embodying all or some of the professional competencies into their 
program structure and assessment activities.  This workshop will 
explore how professional competencies can be defined, program 
structures adjusted to incorporate the acquisition of those 
competencies and how the competencies can be assessed.  
Participants are encouraged to relate their own experiences in this 
area. 

1300 – 1600  Workshop 8                                                                                                                                                            
Assessment of Clinical Performance: Best Practice Principles 
Dr Megan Dalton, Ms Christine Ossenberg & Prof Amanda 
Henderson 
 
Internationally health care is largely a regulated profession. That is, 
in order to practice, health professionals need to be licensed or 
registered with their relevant regulatory body/agency.  In Australia, 
the Australian Health Practitioner Regulation Agency (AHPRA) 
supports 14 national boards that are responsible for regulating the 
health professions.  Each of these boards has professional 
standards that all registered health practitioners must meet.  
Similarly, the Tertiary Education Quality and Standards Agency 
(TEQSA) registers and assesses performance of higher education 
providers using a standards-based quality framework and a 
regulatory risk framework. 
 
Quality pre-registration education plays a crucial role in ensuring 
health professional students meet the requisite standards. 
Generally, universities and other education providers have 
autonomy in the design of their curriculum in order to meet the 
accreditation requirements of the relevant regulatory body.  This 
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autonomy affords freedom for programs/courses to differ in the 
teaching, learning and assessment of students.  Universities and 
educational institutions however must be able to verify that the 
requisite standards and learning outcomes have been met by the 
student upon graduation. 
 
Clinical assessment has multiple purposes including guiding and 
motivating  learning;;  providing  a  basis  for  feedback  on  the  student’s  
strengths and areas of practice requiring improvement and 
facilitating the development of strategies to improve performance.  
Additionally clinical assessment assists in monitoring and recording 
the progress of individuals, tracking of the overall success of a 
program of study whilst identifying distinguished achievers maintain 
professional standards and provide consistent and transparent 
reporting to professional bodies. 
 
The value of a clinical assessment tool organised around domains 
in the relevant practice standards with objective examples of 
student behaviour (behavioural cues) that demonstrate learning 
outcomes (clearly aligned to the standards) have been reached, 
can assist clinically proficient practitioners to document differential 
student performance.   It can also promote a shared assessment 
language across health disciplines.  A universal tool can provide 
evidence that regardless of where undergraduates complete their 
practice based education the competency standards required for 
registration have been met.  The contribution of a tool with 
behavioural cues that align with professional standards and 
assesses learning outcomes promotes improved reliability across 
assessors, sites/locations and programs.   
 
This workshop aims to increase participant understanding of best 
practice principles in assessment by: 

 Exploring behavioural cues relevant to represented 
disciplines 

 Scrutinising the role of feedback in clinical assessment 
through interactive opportunities 

 Discussing potential bias/prejudice of rating in assessment 
 
Best practice principles of assessment provide a framework to 
support planning (assessment and feedback), evidence gathering, 
feedback, strategies to improve practice, provision of opportunities 
for further practice in order to make an informed judgement on the 
student’s  level  of  practice.    These  principles  also  support  the  
assessor to reflect and evaluate their performance in the feedback 
and assessment process.  
 

 
 
 
 


